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‘Feedback that focuses on what needs to be done can encourage all to believe that they can improve.’
Paul Black




Assessment, Marking and Feedback

Research suggests that providing feedback is one of the most effective and cost-effective ways of improving pupils’ learning. The
studies of feedback reviewed in the Teaching and Learning Toolkit — an evidence synthesis produced by the EEF, Sutton Trust and
Durham University — found that on average the provision of high-quality feedback led to an improvement of eight additional months’
progress over the course of a year.

Sutton Trust research has shown that a teacher’s instruction, through effective questioning and use of assessment strategies has
the strongest evidence of improving pupil attainment. Ultimately the purpose of feedback is to move the learning forward and
therefore this emphasises the importance of the quality of the feedback, whether it be verbal or written. Written feedback and
responses to pupils' work is one strand of the Academy’s Assessment, Marking and Feedback Policy however it is not the only form
of assessment teachers use to assess their pupils’ understanding. Teachers will use a range of formative assessment strategies in
lessons which will include questioning, low stakes quizzing, 1-1 feedback conversations, think pair share and much more.

An integral part of teachers' work is planning sequences of learning that allow regular opportunities for both practitioners and pupils
to assess and receive high quality and constructive feedback on their understanding against success criteria ensuring that pupils
consistently make progress over time.

Jeacher Feedback to Improve Pupils Learning EEF
EEF Marking Review (July 2016)

Effective Assessment Informs Planning and Learning
Where are they now? What do they need to do to improve? How are they going to do it?

In order to use assessment and feedback effectively to ensure progress over time, the following aspects must be embedded into our
pedagogical practice:

1. Sharing of learning objectives to emphasise the learning intentions
2. K83 lessons make explicit references to Approaches to Learning and IB Learner Profiles.
2. Frequent self and peer assessment of learning in relation to objectives using success criteria
3. Frequent Teacher Feedback

a) this will be verbal and written following milestones and books quality assurances

b) also take the form of ‘live feedback’ in lessons where pupils are provided 1-1, small group or whole class feedback
4. Accurate Assessment of Progress (PfPs)
5. Blue Reviews (DIRT — Directed Improvement and Reflection Time) are used to re-teach, address and practice common
misconceptions and gaps in learning to ensure progress is made through the curriculum.
6. Milestone / PPE Self Review - pupils will have the opportunity to reflect on their learning, successes and areas for further
development and capture these in their class exercise books.
7. Optional PPfP - completion of PPfPs with pupils is optional but encouraged for Year 11 and KS5 students. This is to
ensure they are developing their awareness of their learning and what areas they need to improve upon. Equally, upskilling
them on how to improve their areas of development. This can support pupils with building a revision list when working
towards their next milestone / PPE.

Learning Objectives and Success Criteria

In order for pupils to make progress, understand their own learning and assess this accurately, the learning objectives they are being
set and success criteria against which progress is measured must be clear, allow mastery of skills and link directly to end
learning goals (e.g. specifications). Learning objectives are statements that describe what a pupil will be able to do as a result of
the teaching and learning that takes place within / across lessons. Learning objectives are linked to developing skills (e.g. Bloom’s
taxonomy) and knowledge of specification content. They should only be levelled when the objectives can be accurately and
appropriately linked to grading criteria.

At the start of each lesson a title, learning objective and date must be on display for pupils to read, write down, and underline
when they enter the classroom. The objectives must be shared and verbally explained to pupils so that they understand the purpose
of the activities in the lesson. Pupils in KS3 will also focus on a specific Approach to Learning and also there will be references to
the IB Learner Profiles. However, you will also see all lessons implement these with quality first teaching practice.


https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1673208476
https://educationendowmentfoundation.org.uk/public/files/Presentations/Publications/EEF_Marking_Review_April_2016.pdf

Success criteria are the actual skills and knowledge pupils will demonstrate that show they have met the learning objective. These
should be used throughout the lesson against which both the teacher and pupils can then measure progress. Clear success criteria
is fundamental to ensuring that peer and self-assessment by pupils is accurate and appropriate and must be shared so that pupils
can talk about the learning in relation to them. Model examples across subjects are provided below:

Planning Sequences of Learning

3
Subject Model Learning Objective Success Criteria
Science Describe and explain the effect of limiting | . Describe that increasing carban dioxide concentration increases the
factors on the rate of photosynthesis rate of photosynthesis, until a certain point where it levels off.
Explain that carbon dioxide is a reactant for the reaction.
Explain if there is more reactant present the reaction will occur faster
due to more collisions and that the rate levels off when another
foctor becomes limiting
Maths Calculate the addition and subtraction of Convert mixed fractions into improper fractions.
mixed fractions Calculate addition and subtraction of fractions by creating common
denominators.
Explain the necessity to convert hetween mixed and improper
fractions
English Explore and implement effective ways of Identify key features of persuasive writing and can implement
persuading elements in their own work.
Use language to have an effect on their audience
Manipulate their sentence structures to heighten the impact

Formative Assessment Opportunities
Assessment opportunities are embedded and weaved into every lesson. The type of assessment will differ depending on the desired
outcome of the assessment; however, all assessment opportunities aim

e to diagnose pupils' learning, prior knowledge, pupils skill level, pupils understanding

e assess any barriers to learning to adapt and respond accordingly
e provide teachers with the feedback they need to adapt teaching accordingly
e address pupils misconceptions
e address gaps in knowledge
e adapt and make informed planning decisions to move pupils forward in their learning.
Assessme | What Implementation of Assessment Type Impact of Assessment
nt When
Opportunit | How
y
Pupil self Every lesson Pupils can be exposed to a range of strategies Pupils will measure their own progress and
assessmen that empowers them to self assess to a high ascertain the gaps in their learning and
tand quality and to support this should be given understanding of the content. As a result
reflection - success criteria, pupils will be able to determine what they
- provided with answers*, need to do to move forwards and make
- given modelled exemplars, further progress.
- verbal live feedback This is an opportunity for pupils to
- provided with time to self assess their learning | diagnostically correct their work and
against the success criteria and reflect. improve their original answers.
- Questioning their answers to empower them to
articulate their answers
Peer When pupils Pupils should be given the opportunity to assess | This can evoke productive and enhancing
assessmen | complete their peers' work and provide them with peer learning conversations and equally can
t independent feedback. This can be verbal or written but support pupils in making further

tasks, practice
and should be
regular

pupils should be encouraged to articulate their
feedback to their peers.

improvements in response to the
feedback.



https://drive.google.com/file/d/1IXu3pnE6LB9K3A6ZhOJ0278BMOOnAEX-/view?usp=sharing

tasks in preparation for milestones/PPEs.
Tasks should be marked and pupils should
ensure pupils self/peer assess their learning.

Digital / When pertinent to | Digital technologies and platforms can provide a | E-Assessments can be used to provide
e-assessm | provide additional | range of assessment opportunities. These can pupils with immediate feedback on their
ent assessment be created by teachers based on the content learning and can also be designed to
opportunities and skills they have learned and prior learning. provide written feedback when pupils have
Or they can use platforms that have algorithms answered incorrectly.
Possibly for that respond to pupils’ progress and knowledge
homework tasks and intuitively use Al. E-Assessments can also be used to
assess whole class progress.
Retrieval tasks
E- Assessments give instant feedback and
scores. They can also provide additional
support with videos and more deliberate
practice.
Verbal Every lesson Teachers should take the opportunity in all Immediate feedback can secure pupils'
feedback lessons to circulate and assess pupils' learning learning and ensure misconceptions are
during Live Feedback by reading their work and providing immediate addressed rapidly and drive learning
pupil feedback. The feedback can be structured in a forward.
practice 1-1/ group / class | way that pupils are encouraged to engage in
thinking deeper.
Questionin | Every lesson Throughout lessons teachers must use Through questioning teachers can
g questioning to probe pupils' thinking and assess | determine pupils’ understanding and
1-1 / group / class | pupils’ understanding. Questioning can be further challenge them. Questioning can
varied and different strategies can be used such | also provide teachers with the feedback
as targeted, cold calling. they need to inform their planning of
subsequent lessons.
Homework | Weekly Pupils home learning will contribute to pupils Self assessing and evaluating pupils'
progress through the curriculum. The tasks and | home learning will ensure they recognise
Home activities set for homework should provide pupils | areas of development and make progress
Learning with more deliberate practice, extension to the as a result.
Policy learning content of the class content, revision

Pertinent Timing of Assessment Opportunities
Milestone and/or PPE assessments are implemented in each module across the Academy to measure progress in relation to the
learning objectives and success criteria covered throughout units of work. They also provide us with an opportunity to identify
misconceptions and gaps in learning and understanding and use this to inform their planning. Assessments (milestones and
substantive pieces) must be strategically planned to be both purposeful and pertinent within and between sequences of learning.

The Academy PfP Proforma must be used at each assessment point.

B KS4 PfP Proforma 25.26

B KS3 PfP Proforma 25.26

This is an opportunity for teachers to diagnostically mark
and, where appropriate, provide written feedback to
pupils.

The milestone format should mirror the mode of how
pupils will be assessed at the end point. le: if it is a written
examined subject milestone / PPE should mirror this.

Assessmen | Implementation of Assessment Type Impact of Assessment

t

Milestone At least once per module pupils should complete a As a result of the teacher reviewing the class's

/ PPE milestone / PPE that is marked by the teacher. The progress and learning from the milestone/PPE
Assessment | teacher will then complete a Planning for Progress review. | teachers will plan for ‘Blue Review’ lessons / tasks

that will support pupils in addressing their
misconceptions or gaps in learning and therefore
accelerating pupils' progress.

Pupils should be given the opportunity to have more
deliberate practice in the Blue Review lessons and
this should then ensure pupils knowledge is more
secure.

Substantive
piece

Completed within an assessment cycle across the space
of 2 modules (one term). The planning of Substantive
Pieces should ensure that no more than 8/9 hours of
teaching have passed to ensure we are periodically
assessing their learning at an appropriate point.

Teachers to formatively and summatively assess
pupils work.

The Substantive Assessment can be completed and
assessed within one lesson. This will empower the
teacher to plan what specifically they want to assess



https://docs.google.com/document/d/1W0vrs8J54c2r10PKIDylNKocAhPugO300-_2seyvQAY/edit?tab=t.0
https://docs.google.com/document/d/1AfxbfQxePKvOykB4D7nuoXAmkSOXYcfxkgs9zKohwCA/edit?tab=t.0

The substantive assessment piece/s will consist of a and how they can immediately address gaps in
substantive piece of work that has been given to pupils learning and misconceptions.
to complete independently. This is recommended to be
approximately 20-30 minutes. The teacher can use the remainder of the lesson
Following the assessment this can be self-assessed, peer | addressing misconceptions, addressing and specific
assessed by pupils, or digitally assessed using a marking areas that need more modelling. The rest of the
criteria and scheme. lesson can be used to provide more deliberate
practice where needed.
If the teacher would prefer to mark this they can but there | If the teacher recognises that there is more time
is no requirement to. needed. This can then be planned for with the Blue
Review Cycle for the module.
This assessment opportunity can be any of the following
modes

e Extended piece of writing
Written mini-assessment (mini-milestone)
E-Assessment (Google Form, Automated Quiz)
Sparx / Mathswatch Assessments
Oral / Practical Assessment

As a minimum all classes should have one PfP each module that will detail everything for the milestone and substantive
assessment piece.

Teachers should ensure that as part of their assessment strategies, whether it be ‘in class’ assessment strategies or more
summative assessment opportunities, they are consistently reviewing pupils' presentation, structure, quality of written work, detail
and commitment to their learning. It is imperative that pupils books are reviewed and monitored and we as teachers do our due
diligence on maintaining pupils books to an exceptional standard.

The review and quality assurance of pupils’ books should take place in lessons. This will consist of live feedback, live marking
when circulating and supporting the class.

Teacher Assessment - Planning for Progress

The flow charts below show how the assessment cycle ensures that gaps are identified and swiftly addressed through effective
planning and opportunities for pupil response. These procedures must be followed to implement an effective cycle of assessment
that will drive progress.

CHANGE GRAPHIC to ONE
Milestone and Blue Review Assessment Cycle

Pupils shared date and revision / task list (pre-release) to prepare for assessment (google classroom)

Pupils Complete Milestone

Teacher marks milestone / PPEs - provides diagnostic feedback where appropriate.

Teacher completes PfP

*Pupils receive milestone / PPEs to review learning and complete ‘self assessment’ in their exercise book. Pupils may be
able to complete questions with diagnostic feedback. WHY and for WHAT purpose are you giving the milestone back?
Teacher plans Blue Review Lesson/s

Teacher implements Blue Review Lessons this will include pupils being ‘retaught’ concepts that were common
misconceptions

8. Pupils complete more deliberate practice to secure knowledge as part of the Blue Review Cycle

9. *Pupils receive milestone / PPEs to review learning and complete ‘self assessment’ in their exercise book. Pupils may be
able to complete incorrect questions following the Blue Review learning

o=

N o

*When pupils receive their milestone papers back is at the discretion of the Teacher (within the cycle from steps 5 to 8). The ultimate
purpose is to ensure they can reflect and draw upon their strengths and areas for further development. If you want them to complete
any specific questions this should be made explicitly clear and pupils should have the opportunity to complete and mark them using
the mark scheme / marking criteria. The completion of questions should be planned and structured in lessons to ensure time is used
appropriately.

REMOVE and REPLACE with new graphic

Plan task(s) that pupils can Pupils complete milestones / PPE to assess

complete independently to understanding and knowledge of whole topic
assess understanding and
kﬁOWIEdgE | Niaocrnncticrallby mark the milactane f PPE and |



Reviewing progress from classwork and homework assessment opportunities

Progress Reviews of Milestone Assessment Tasks

Each term every pupil will undertake at least one milestone task/ PPE in every subject in exam conditions to assess their progress
through independent work. This assessment must be a high quality assessment that has been standardised across the department
to assess progress in relation to the learning objectives and success criteria covered. Milestones will only assess curriculum content
and QWC (quality of written communication) / numeracy skills that have already been taught.

Milestones must be teacher assessed and where diagnostic marking is provided within the paper it is of a high quality that provides
question specific feedback using appropriate annotations. Equally, pupils need to have sufficient time to engage with the feedback to
ensure their learning moves forward.

All milestone tasks and PPEs should have a cover sheet to provide pupils with a consistent form of feedback and will be stored in
their milestone task folder which also contains a milestone teacher tracker to keep a record of their termly milestones progress; this
will run in conjunction with their exercise books. Staff should complete a PfP Form to inform planning of Blue Review lessons from
milestones.

In conjunction with the pupils completing their cover sheet that is linked to the milestone whereby pupils detail strengths and
weaknesses they will complete a PPfP Sheet which is completed electronically. The purpose of this is to systematically empower
pupils to think, self-assess, evaluate their learning, hence self-regulation, and areas of strength and what they have identified will
move learning forward. Pupils will capture this and will be stored electronically in their pupils' google classroom. Pupils will regularly
review these, update, adapt and revisit each time they complete a milestone and substantive piece but also to support their
independent work.

Statements highlighted on the front covers are used to identify strengths and areas to improve in relation to key objectives and

success criteria. These statements along with diagnostic written feedback is to be used by pupils to master skills during Blue Review
lessons (DIRT - directed improvement and reflection time), before learning is moved on.

REPLACE these pictures with more current ones
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Diagnostic Marking

Marked in green pen
identifies what pupils have been awarded marks for to show strengths in knowledge
Highlights aspects of the question / content that pupils need to refer back to in order

to improve their answers
Does not correct work, but prompts and guides pupils towards finding the answer




Substantive Piece - Assessment Point

Formative assessment strategies will be provided to pupils on a daily basis when questioning, circulating to assess work and when
supporting pupils to peer and self-assess their own work in relation to success criteria. Pupils' learning and mastery of concepts
should be clear through the use of effective formative assessment strategies and therefore planning adapted appropriately.

To ensure teachers are providing regular feedback that is highly impactful and moves the learning forward outside of milestone tasks
| PPEs, pupils will be asked to complete an independent substantive piece (assessment point) (20-30 mins). The substantive
piece does not need to be teacher assessed. A substantive piece can include a mini-assessment (mini-milestone), google form,
practice sets, extended piece of writing, Sparx assignment, MathsWatch assignment, SAM Learning assignment, oral piece/practical
assessment (Dance/PA). The teacher will determine what is the most appropriate assessment mode.

Immediately following the assessment (in the same lesson mostly) pupils can self or peer assess, provide a class marking criteria,
mark collectively, use a digital platform to mark, or any form of electronic marking. The teacher will use this to assess how the
class/individuals have performed using formative assessment strategies to capture this. This will provide the teacher with the
opportunity to provide instant feedback and address misconceptions immediately.

INSERT EXAMPLES OF PFPs

Although the milestone and substantive pieces replace book marking and also written feedback in books (outside of class), it does
not mean that teachers should not still write individual comments on some pieces of work should it be deemed necessary to support
pupils' learning in moving forward. As a result the following lesson or series or lessons are used to deliver high quality verbal
feedback through a Blue Review (see next section).

When Book Quality Assurances are conducted there will be triangulation between the learning in books, the Planning for Progress

Review Sheets, Google Classrooms and progress data. This will also provide an opportunity to ensure standards in books, quality of
homework and classwork are of the highest quality.

INSERT EXAMPLES of front sheet where appropriate

Year 10 CA1- Services & Provision

This is an example of the front cover of a PHE year 10

Name: Group: Teacher:

Date: milestone. (Left). Pupils will self assess their performance on
Q 1can... Marks each questions, highlight the QLA below, summarising the
1 Identify the role and purpose of statutory, voluntary, and private sector. /4
2 Identify three main purposes of health and social care provision /3 Overa” strengths and areas fOI" further development'

3 Define four key terms used in health and social care. /3
4 Differentiate between the terms “condition” “infection” and “disease” /3
5/6 Understand the function of a hospital /8
718 Understand the role of a GP practice /3
_ Name: Class: __ Teacher: Date:
9 Explain the types of medication available at a pharmacy /3
10 Identify reason why rehabilitation may be required /3
1112 | Understand the functions of the ambulance service /4 Ky Skils and Gritaria
13/14 | Understand the types of residential care /6
15 Identify how risk can be minimised /2 MYP Grading criteria 8 - Investigating patterns MYP Grading criteria € - Communicating
16 Explain the function of a community centre /4 0 Does not reach the standord described below = 0 Does not reach the stondard described below
o L1/2- Apply with teacher support, mathematical problem *  L1/2 - Use limited mathematical language
solving techniques to recognise simple patterns Use limited forms of mathematical representations to present
Total= 146 % St elstrs et o s ormten
s L3/4 - Apply mathematical problem solving techniques to Communicate through lines of reassning that are difficult to
recagnise patterns. understand,
SPAG = Used correct spellings of subject specific keywords / Correct the Suggest how fhese patterns work. = L3/4 - Use some appropriafe mafhematical languoge.
highlighted spellings Strengths  L5/5 - Apply mathematical problem solving techniques o Use appropriate forms of mathematical representations o present
recagnise patterns information adequately.
Improvements ‘Suggest relationships or general rules cansistent with Communicate through lines of reasoning that are cble 1o be understood
findings. altheugh these are not always coherent.

This one here is an example of a Maths MYP assessment fron cover
where the pupils are provided with a criteria based assessment
model. This shows pupils the detail and levels of skills needed to
achieve each MYP Grade.

Suggested Model of Mapping Milestone Assessments:

Verify whether patterns work for another example.
L7/8 - Select and apply mathematical problem sohving
techriques to recognise correct patterns.
Describe patterns os relationships or general rules consistent
with correct findings.

Verify whether patterns work far ather exemples.

Adequately organise infarmation using a legical structure.

®  L5/6 - Usually use appropriate mathematical language.

Usually use appropriate. farms of mathematical representations 1o
present information correctly.
Communicate through lines of reasoning that are usually coherent,

Present work that is usually organised using a logical structure

& L7/8 - Consistently use appropriate mathematicol languoge

¢ ppropriate forms of o
present information correctly.
Communicate clearly thraugh coherent lines of reasoning.

Present work that is consistently organised using 4 logical STrueture

MYP Level Criteria B =

MYP Level Criteria C =




24 Hours Model Example
(taking out 2 hours for milestone tasks and 2 hours for Blue Review)
SP - Substantive Piece MST Milestone

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

MST SP MST SP

24 Hours Model Example (taking out 2 hours for milestone tasks and 2 hours for Blue Review)

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

SP MST SP MST

24 Hours Model Example (taking out 2 hours for milestone tasks and 2 hours for Blue Review)

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

MST SP MST SP

14 Hours Model Example (taking out 2 hours for milestone tasks and 2 hours for Blue Review)

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

MST SP MST

14 Hours Model Example (taking out 2 hours for milestone tasks and 2 hours for Blue Review)

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

SP MST SP MST

17.5 Hours Model Example (taking out 2 hours for milestone tasks and 2 hours for Blue Review)

Term 1 Term 2

Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week | Week
1 2 3 4 5 6 7 1 2 3 4 5 6 7

SP MST MST




5-7 Hours Model (Design Block - Technology and Computing)

For subjects who see their pupils once a fortnight, a PfP will be completed for each assessment criteria completed by the relevant
group. Please see an example model below of how this may look. In the design block, all pupils will receive feedback on eight
assessments over the year.

Pupils will complete a reflection document on their digital workbook where they will identify their improvement point for each
assessment criteria, and will refer back to this as a target for the next time they are completing an assessment for the same criteria.

Subject Module 1-3: Assessment Criteria PfP is completed on
A - Inquiring and B - Developing ideas C - Creating the D - Evaluating
analysing solution

Design Technology Y Y
Food Technology Y Y
Computing Y Y
Subject Module 4-6: Assessment Criteria PfP is completed on

A - Inquiring and B - Developing ideas | C - Creating the D - Evaluating

analysing solution
Design Technology Y Y
Food Technology Y Y
Computing Y

Self and Peer Assessment

Pupils must demonstrate an active role in the learning process by assessing their own and others’ progress when independently
completing tasks. Pupil assessment must be completed on all independent work to ensure pupils have an understanding of their
understanding and learning. (This may be done verbally where more appropriate in practical based lessons such as PE and Drama).
Teachers will provide pupils with success criteria, mark schemes, grade descriptors and model answers (see above) to support their
self assessment and learning. This will be an opportunity for pupils’ to reflect on their learning and think about what they need to
improve to drive their learning forward, any comments should not consist of generic comments about their learning at the end of the
lesson or low level feedback that doesn’t enable progress.

Pupils must use red pen to assess key pieces of work and when making corrections clear modelled answers are completed to
ensure the and ensuring clear correction. This should include detailed corrections, not just ‘tick or cross’ with pupils completing in
depth analysis. The use of www/ebis can continue to be used but in a timely and pertinent to the stage in learning, for example, at
the end of a topic, unit, sequence of learning, however more frequent use of this can be used. It is imperative that if pupils are
directed to complete a www/ebi they are given time, support and they are quality assured for their use of language, terminology and
accuracy.

Pupils will have opportunities to reflect on their learning after a milestone and significant piece using our www/ebi format. The
reflection should be comprehensive, detailed, accurate and they should use the correct terminology and language. These self
reflection comments should be learning focused and not referencing things like time, quantity or empty phrases like * do more’.
These reflections will be completed on their digital reflection record and they will have one of these per subject that is saved in their
Google Classroom. This will no longer form part of the ‘front cover’ of a milestone sheet so pupils have a continuous opportunity to
reference and use it to target their revision.

In Year 7-9 pupils will complete an end of unit self assessment that will require the pupils to reflect on their learning across the unit
and will be an opportunity for pupils to engage with the initial unit plan header, the progress they have made and equally the steps
they need to take to move their learning forward. Pupils will complete the departmental self-assessment proforma and this will
signal the end of the unit. The proforma may be found as an extension to the unit planner headers at the beginning of the unit in
pupil exercise books, or it will be found at the end of the unit in pupils’ books, prior to starting a new unit. The proforma templates for
each department can be found here, but as a minimum these reflections will include:


https://docs.google.com/document/d/1i7oDhvY7XJxpf6toTaylm9JtPF4DDVr4RHhgOlf3vqg/edit

- A reflection statement on the progress they have made in their knowledge and understanding of the statement of inquiry,
and areas they still need to develop with regards to this

- A reflection statement linked to the relevant Approach to Learning for the unit which will include how they have used it
successfully to improve their learning, how they may use it in the future and what areas they need to work on to improve
this skill further in future

Example Reflections:

When appropriate writing an overall comment linked to the success criteria and be gracious in their receipt of feedback from others
in the format of:

. WWW — what went well
. EBI — even better if
. SPaG - spelling, punctuation and grammar




Pupil Assessment

Pupils will not write...

Pupils will ...

accurate and gaining the pupil marks

Annotate ond comment on content that is incorrect or
not yer detailed enough for the mark so pupils
understand how ta improve it

Marking for literacy using the relevant symbois
(see section below)

Highlight the knowledge ond skills demonstroted accurately in
relation to specific learning abjectives / success criteria in green
an the front cover

Highiight the gaops in skills and knowledge in relgtion to
specific learning objectives / success criterio biue an the front

Wiww WWw:
Identify the correct aspects of the answer in relation to the ‘Well done you used good detail’
success criteria ‘I now know...”
Where relevant, include a score / grade.
‘I described it”
Underline and tick where they have demonstrated strengths
as well as celebrating their successes E.g. ‘I have described ‘Well done you wrote a fot”
how ...." EBI:
8/ ‘Next time | need to write more”
Use the model answer/success criteria to identify what they “I didn’t understand...”
should have included in their answer in order to make better ‘Next time explain as well as describe’
progress. E.g. I should have explained that....”
3PaG ‘Include more detail’
Write a subject specific comment on the quality of their SPaG:
literacy. ‘Al correct”
¥ Link comments to a literacy based focus shared with pupils ‘Check spellings’
e.g. spelling of keywords shared at the start of the lesson.
E.g. 1 did not use capital letters for names’
without
Mark the wark diagrostically ta include: L ) .
marking it clear whot precisely gained the mark
Tick ond uwnderline pertinent points that are

Fail to write any diagnostic comments within the work
o suUpport pupil progress

Put crosses on work without annotating to explain to
the pupil why it is wrang or what they need to consider to
improwve their answer

Use o non-standordised form of marking for literocy
and numearacy

Fail to highlight the relevant success criteria pupils
have met / not met

Allow pupils to move an without providing oppartunities

to oddress errors / misconceptions in their assessment.

COVEr

Include levels / grades on the frant cover os o representation of
their overall WAG

Ensure pupils complete their milestone trockers in their
Jfolders when they receive their papers back.

Plan lesson time for pupils to of their
assessment folfowing necessary further verbal feedback or input
af contenty skills

improve aspects

The Blue Review — Pupil Response to Teacher Feedback

When a PfP has been completed / milestone task marked, teachers must plan a Blue Review lesson or series of activities in more
than one lesson for pupils to act on feedback at the most appropriate time.

PfP Blue Review — on the PfP the teacher will have planned for further input of content/skills that is necessary for pupils to improve
their work and make rapid gains in their learning. Opportunities for pupils to act on this feedback must be embedded, for example a
whole lesson may be planned to provide input or a range of activities to master the skills of opportunities to bridge gaps may be
used across lessons as a series of starters, plenaries or home study tasks. Any task completed in books that has taken place as a
result of the Planning for Progress Review will be indicated in the books with either a clear highlighted ‘Blue Review’ title and an
optional blue highlighted line in the margin next to the work. The date of when this is completed should match that on the PfP.



Milestone / PPE Blue Review — on the PfP the teacher will have identified if further input is required and planned for this in
lessons. Having addressed these gaps all pupils will independently read and engage with diagnostic and highlighted success
criteria on their key formal assessments to then make improvements to their milestones in red pen.

Pupils must demonstrate resilience and determination by engaging with opportunities to improve in lessons and act on the
feedback provided to
the best of their ability to make rapid progress.

Closing the Loop - Following a Blue Review either teachers or pupils themselves close the loop by the teacher providing
opportunities for assessment of improvements in relation to success criteria. It is important to recognise that some skills will take
more than one Blue Review lesson or will need to be embedded across a sequence of lessons at pertinent points in order to
improve and that the feedback given must enable pupils to make progress over time.

Assessing Literacy and Numeracy
At the Hundred of Hoo Academy all teachers are teachers of literacy and numeracy in relation to their subject area. In the absence
of marking books formally literacy and grammatical error should be addressed in lessons with live marking and feedback. Teachers

should regularly refer to the spelling of subject specific terminology and disciplinary literacy.

For more information please read the Literacy and Numeracy Policies. Lessons must be planned to take every opportunity to embed
and develop both literacy and numeracy skills. Literacy Strategy Numeracy Strategy

The following symbols are to be used, when correcting Standard English. Marking of literacy and numeracy should be subject
specific and the following codes should be implemented where appropriate for each subject area. They are to be displayed in all
rooms for pupils’ reference.

Symbol Meaning

A Word or phrase missing

sp Spelling error — underline the word or part of the word and write Sp in the margin. Pupils are then to write
these words out correctly in the margin

C Incorrect use or missing capital letter

P Punctuation error — underline the error and write P in the margin

G Grammatical error

V4 New paragraph required
Incorrect use of tense

? Meaning is unclear

BTEC and Controlled Assessment Marking

BTEC and Controlled Assessment marking must be completed in line with regulations set by the exam board. Different boards will
have differing marking criteria. For example if a board has only one submission when a BTEC assignment has been set, marking of
drafts is not allowed and the final assignment submitted is marked summatively to identify if the grading criteria have been met.
Some examination boards will allow a first draft (formative assessment) with a strict timeline for a final resubmission (No third
draft-resubmission).

It is recommended that research and preparation tasks are set as PHS? that will support pupils in completing the formal
assignments to the highest of standards. The preparation and research tasks for the BTEC assignments and Controlled
Assessments can be used as feedback and assessment for learning and understanding opportunities during the time period where
pupils complete the assignment in lessons.

In practical based subjects assessment and feedback will need to be evidenced through the use of videos to document progress.
Quality Assurance of the BTEC work can be completed using the ‘Internal Verification — Assessment Decisions’ form ensuring that
the teacher's name and grading is written on the top of the document.

When controlled assessments are completed off timetable strict planning procedures must be adhered to by using the CA planning
checklist, to ensure they are highly successful with minimum impact on other subjects.

Different subjects will have different marking criteria/guidelines/assessment procedures.


https://docs.google.com/document/d/1dVW3eaUQ7DfkphwfJHo8RpxE8wuDZkyC0QVWjmX2EPQ/edit?usp=sharing
https://docs.google.com/document/d/1BVhpuehsFUxr75owK1ZcbZHXal19CVh6jOk2NAYhS98/edit

BTEC Tracking and Marking
General guidelines for the BTEC subjects can be found below.

B Assessment and Marking Policy 2022-2023

Examples of summative assessment can be found here.
(Marked linked to criteria)

Examples of formative assessment marking can be found here (No grading criteria evident)



https://docs.google.com/spreadsheets/d/1DAK3xK-y8BK1D97WOzXpiWU1xOJR4sCnBwUu2qOcqyM/edit#gid=558959821
https://docs.google.com/document/d/1S0bhvqVyKAxbnMuQ4XIEF6tc_07R_NSOBZeyqZ3tCEs/edit

